In this paper I am going to argue that our most important role as language teachers is to provide potentially engaging materials for our learners and then to make use of them in optimally engaging ways. If we do not engage our learners most of the time no amount of exposure, teaching, practice or use of the language will help them to achieve sufficient language acquisition and development.
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Introduction
In this paper I am going to argue that our most important role as language teachers is to provide potentially engaging materials for our learners and then to make use of them in optimally engaging ways. If we do not engage our learners most of the time no amount of exposure, teaching, practice or use of the language will help them to achieve sufficient language acquisition and development.
What Engages You?
Before we consider what engagement is and how we can help our learners to achieve it I would like you to think about what engages you.
First of all I would like you to read the following texts and after each reading to rate the text on an engagement scale of 0-5 (with 5 representing total engagement). doi:10.7575/aiac.alls.v.1n.1p.29 Text 1 An American lawyer and an Irishman are sitting next to each other on a long flight. The American asks if the Irishman would like to play a game to pass the time.
The Irishman is tired and just wants to take a nap but the American persists and says that the game is a lot o keep the lawyer quiet, he agrees to play the game.
The American asks the first question. 'What's the distance from The Earth to the Moon?' The Irishman doesn't say a word, reaches in his pocket pulls out a five-dollar bill, and hands it to the American. (Extract from Patten, 1983, p.118) What is your rating? Why?
Now use your experience of reading the three texts to start you off on deciding what it is that engages you.
Think of a particular event in your life which totally engaged you. Visualise the event, and try to feel how you felt at the time. Interestingly all my sentences refer to positive experiences. I wonder if it is also possible to be engaged by negative experiences. I am certainly not engaged by bad food, ugly environments, mindless films, being forced to speak, texts which I cannot visualize, texts in which everything is overt, texts with no connection with my life, obvious jokes and having to play games which I do not play well. But strangely I am sometimes engaged by watching my team lose an important game and by attempting to play golf. I have just been watching again a game I attended last night in which Liverpool lost to Lyon and I am about to go out into the wind and the rain to play golf. I suppose it is because Liverpool is so important to me that I am really concerned and because there is a slight chance that I will play one or two good shots.
What Is Engagement?
To me engagement is achieved when I am totally focused on an experience, when I give the experience my full attention and when I am not conscious of anything else. This state of total involvement can be achieved by affective stimuli, by cognitive stimuli, by aesthetic stimuli and by kinaesthetic stimuli. The ideal would therefore be to feel, think, appreciate and move during the same experience. Larsen and Freeman (1991) , Ellis (1994) and Hinkel (2005) contain no references to engagement in their indexes and do not appear to focus on it anywhere. They do have sections on affective factors (e.g. Larsen & Freeman, 1991, pp. 172-219 ) but the focus is on such on-going conditions as motivation, anxiety and attitude rather than on engagement in a specific activity or event.
but a number of chapters refer to relevant research. For example, Arnold and Brown (1999) There is a considerable literature which, whilst not always using the term the language are unlikely to acquire it. Smith (1991) , for example, makes strong research based claims for the power of engagement in language learning.
Tomlinson ( Most of the literature referred to above (with the exception of Csikszentmihalyi (1990) and Golemam (1995) focuses on engagement as an on-going phenomenon determined by positive characteristics of the learning environment. In this paper I take the position that engagement is rarely continuous and that it is a variable phenomenon largely dependent on the power of whatever activity a learner is involved in at a particular time. A learner with an enthusiasm for football has the propensity to be engaged by materials which focus on football but he or she might recycled but not by an analytical activity involving applying the rules to make refereeing decisions. A learner without any enthusiasm for football is unlikely to be engaged by either activity unless the teacher succeeds in generating energy and inspiring participation.
What Engages Second Language Learners?
If All the above are typical textbook activities (Tomlinson 1999) . They are usually done in the classroom as low level de-coding or encoding activities and they rarely engage the learners. It is possible to modify these activities so as to involve the use of high level skills and to make them more engaging (Tomlinson 2003b) but this is by no means the norm. No wonder most learners of English throughout the world still cannot communicate in English after at least six years of learning English in the classroom.
How Can We Engage Second Language Learners?
These are the types of materials and activities which I have found to be successful in engaging language learners in many different countries around the world.
Task-free experience of potentially engaging texts
This involves the teacher starting each lesson by reading a poem or short story, 
Text-driven approaches
These are materials development approaches in which each unit is driven by a potentially engaging text. All the learner activities in a unit relate to the core text and are designed to exploit and to intensify their engagement with it. One example of such an approach uses the following framework: To deepen the learners awareness of the core text and of how the language is used to achieve appropriacy and effect.
Development activity Learners return to their text and improve it using what they have discovered in the input response activities
For detailed accounts of the text-driven approach above see Tomlinson (2003a; 2005c) .
Task-driven approaches
These are approaches to materials development in which each unit is driven by a task. All the learner activities in a unit relate to the core task and are designed to exploit and to intensify their engagement with it. An example of such an activity would be: For detailed information about task-driven approaches see Van Branden (2006), Willis (1996) and Willis & Willis (2007) .
CLIL approaches
These are approaches in which the materials are designed so as to help the learners to acquire English whilst gaining knowledge and skills related to something they are really interested in or to something they are studying. 
Learner selected topics
In this approach the learners are asked to say what topics are likely to engage them. The materials writer or teacher then selects texts related to these topics to drive the units of material or the lessons to be used on the course. This approach was used very successfully in the development of a textbook in Namibia (On Target 1995; Tomlinson 1995) . It includes units driven by controversial texts about tourism, unemployment, corporal punishment, the supernatural and drug abuse, all topics chosen by the learners.
Learner selected texts used with a genre specific set of generic tasks
In such approaches the learners are offered a menu of texts to choose from for each of a number of genres (e.g. stories, adverts, newspaper articles, instructions, recipes etc). For each text the learners select they use a set of generic tasks designed to be appropriate for any text of that genre. They could do the tasks individually or with other learners who have selected that text. See Maley (1998 Maley ( , 2003 and Tomlinson (2003a) for suggestions related to such approaches.
Learner selected tasks
In this approach the learners experience the same text but then decide which of a number of tasks they want to do. For example, after experiencing a poem about an old woman and responding to it personally, the learners chose one of eight different activities specified on cards displayed around the classroom. The learners could do the activity individually, in pairs or in groups, they could change the activity if they found theirs too easy or too difficult and they could present their products to the class if they wanted too. The tasks included learning to recite the poem in the voice of the old lady, painting a picture of the poem, writing the diary for the old lady for that day, writing a letter from the old lady to her son in Australia and writing the dialogue between the old lady and an old man who sat on her bench in the park one day. See Tomlinson (2003a Tomlinson ( , 2003b for more information about this approach.
Projects
The learners in groups carry out a project which they have decided on and which involves them going into the outside world (physically and on the web) to find out the views of people in relation to a controversial issue. I used this problem solving approach with classes of students at Sultan Qaboos University in Oman and most of the students were engaged by it.
Analytical language discovery approaches
These are approaches in which the learners experience language in use and are then challenged to make discoveries about how specified language features were used. I have been using such approaches for thirty years and most of the time the students have been engaged. The activities I have used have included the very analytical task of translating sentences in a new language by gradually working feedback on their initial attempts at feedback. Most of the activities though have followed an experiential approach (Kolb 1984) in which the learners first experience a text holistically, then respond to it personally and then return to it to make discoveries. One such activity involved the learners watching a video of a chef getting celebrity guests to help him make a chocolate cake. The learners then shared their responses to the cake before going back to the video to find out what language the chef used to get his guests to help him. Another such activity involved the learners experiencing an extract from a novel, then responding personally to the parents in the novel arranging a graduation party for their son without inviting his friends and finally making discoveries about how the father used the interrogative to persuade his son to go to the party and how the son used the imperative to refuse. For more information on discovery approaches and examples see Bolitho & Tomlinson (2005) , Bolitho et al (2003) and Tomlinson (1994a Tomlinson ( , 2007a Tomlinson ( , 2008a .
TPR Plus approaches
These are approaches in which the students follow instructions physically in order to play a game, to mime a story, to make a meal, to paint a picture, to plant seeds etc We used this approach on the PKG project in Indonesia (Tomlinson 1990 ) and it was so successful in engaging twelve year old students that students from nonexperimental classes played truant to watch through the window, that classes often and that students often went home and repeated the activities with large groups of younger children from their community. Since then I have used this approach with university students at Kobe University, the National University of Singapore and Sultan Qaboos University in Oman. At first the students were a bit embarrassed and apprehensive but after three activities in all three institutions the students achieved engagement. For more information about TPR see (Asher 1994) and for information about TPR Plus see Tomlinson (1994b) . 
Competitive games
Process drama
Process drama involves students and the teacher improvising a scene from a play.
For example, the students are given a description by the teacher of a situation in which a government official informs villagers that their village is going to be relocated in order to make way for the construction of a dam. The students and the teacher take roles and then improvise the dialogue. In some approaches the students then write down the script they have improvised and perform their scene again. I have been using this approach for over thirty years and have happy memories of the engagement achieved by getting students to improvise dramas from poems and stories they have recently experienced (e.g. a drama developed by a class about a teacher leaving the classroom after making a mistake on the For more information about process drama see Bowell & Heap (2001) , Kao & -Ok Park (forthcoming 2010)
Unstructured interaction
This involves volunteer students agreeing to use English whenever they meet socially. I know of this approach achieving continuing engagement at a university in Addis Ababa and at Kanda University in Japan. And David Barker (Barker 2009 ) gives details of experiments at universities where he worked in Japan in which many students achieved engagement in this way.
If I was asked to say which of the approaches above is most likely to achieve engagement for most of the students most of the time I would go for a text-driven approach because it can include a variety of the other approaches (e.g.
dramatizing the text while the teacher reads it aloud, stimulating learners to discuss their responses to the text, improvising a dramatic development of the text, making discoveries about how the writer used language to achieve effect).
The main point is that different learners are engaged by different activities. So providing a variety of potentially engaging activities is the only way to achieve engagement.
Conclusion
I have found that all of the types of materials and activities outlined above have the potential to optimise the conditions for language acquisition regardless of the culture, previous experience, age, level and motivation of the learner. I am not saying that they always do so but that a principled and coherent set of such procedures can engage learners in ways which activate their minds, stimulate emotions, facilitate connections, achieve salience and make the learning experience positive, enjoyable and memorable. Textbooks have the disadvantage of being constrained by being written at an alienating distance from the learners who use them and by often needing to achieve face validity and conformity. They can achieve engagement but in my experience they rarely do so. Teachers know their learners and have the creative power in the classroom. All that is needed is a little courage and creativity and we can facilitate the engagement our learners need.
